
School name:    ENGLISH PLANNING YEAR A 

Teacher:  Class:  Year: 3 / 4  Term: Autumn 2   Week Commencing: Week 5 

 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Mon L.O. To 
identify 
common 
spelling 
mistakes. 

Give children 
a passage and 
get then to 
correct 
misspelt 
words. 
 
NB: Short 
activity due 
to needed 
more time in 
the main 
lesson. 

L.O. To consider reasons 
for and against. 
 
Success Criteria: 
 

1. I must consider 
both sides of the 
argument.  

2. I should write a 
note to advise 
Shen.  

3. I could respond 
to a different 
note 
accordingly. 

Main teaching: Read Chapter Nine in 
which it becomes clear that Sika and 
her fellow competitors are the yetis’ 
prisoners, condemned to wash up for 
eternity. Is Sika right to tell SNOBOT to 
tell Shen to stay away and to carry on 
to the top of the world? Why do you 
think the yetis hate washing up?  
 
Chapter Nine also invokes the fifty 
types of snow that are an important 
part of the story, so be sure that all 
children have noticed this mention. 
This recalls the oft-cited linguistic 
finding that Inuits have fifty words for 
snow, for which there is in fact little 
evidence.  
 
Read the start of Chapter Ten, in which 
SNOBOT wakes Shen from a dream and 
passes on Sika’s message. Stop reading 
at p.124 ‘SNOBOT explained.’ 
 
Go to independent work activity. 
 
Once the children have explored a 
range of viewpoints, ask them to make 
a conscience alley — one side 
encouraging Shen to rescue Sika, giving 

Independent work: 
Encourage the 
children to explore 
both courses of 
action, prompting 
debate with a 
provocative 
statement to be 
countered by an 
additional adult or 
confident child until 
more children begin 
to join in, justifying 
their ideas by 
referencing the text 
and what they 
understand of the 
characters and the 
wider world.  
 
Back to main 
teaching. 
 
 
 
Tell the children that 
they are going to 
write a note to Shen, 
giving reasons why 

Read to the 
end of the 
chapter, 
where Shen 
uses 
‘echosnow’ 
to start a 
snowball 
fight in which 
Sika and the 
others are 
freed, but the 
other 
competitors 
then race off. 
Invite the 
children to 
share their 
responses: - 
Do you think 
Shen was 
wise to free 
the others, or 
should he 
have saved 
only Shen? 
What would 
you have 
done? - Why 

Exceeding ARE: 
 

 
 

At ARE:  
 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 
 
 
 
 

EAL 
 

BRONZE 



reasons why and the other convincing 
him to carry on the race. Consider how 
Shen has little apparent experience of 
home life, and that he has had a 
glimpse of this through his new 
friendship with Sika, but that he may 
also have a better chance of winning 
the race and having his wish granted if 
he continues alone. Choose one child 
to be Shen and walk down the 
conscience alley — it would be good to 
have an image of the North Pole on the 
IWB to give focus and atmosphere to 
the conscience alley.  
 
Ask ‘Shen’ to share some of the most 
convincing reasons to stay or go. 
 
 
 
 

he should stay or go. 
Hand out reporter 
pad paper – the type 
that is spiral bound 
at the top – this is 
perfect for getting 
the children to 
realise that it is a 
first-draft note, 
rather than an 
extended piece of 
finished writing. 
 
When the children 
have finished writing 
their note of advice, 
ask them to screw 
up their paper into a 
snowball and throw 
it to someone else in 
the class, it doesn’t 
matter who.  
 
The receiving child 
then reads the note 
and writes a 
response in role as 
Shen. The note is 
then screwed up and 
thrown across the 
room for another 
child to read. Invite 
children to share a 
selection of notes 
and responses with 
the class, discussing 
the range of 
viewpoints. 

does Mitzi 
decide to 
stay behind? 
Would you 
have stayed? 
- How do you 
feel about 
the other 
competitors 
to race off 
leaving Shen 
and Sika in 
last place 
again? What 
would you 
have done? 
What do you 
think has 
happened to 
Sir Basil while 
the others 
are detained 
at the Lost 
Hope?  
 
Invite the 
children to 
update both 
Roles on the 
Wall in 
different 
colours to 
reflect the 
characters’ 
development. 
Encourage 
children to 
revisit the 



text and 
illustrations 
with each 
other to 
support their 
assumptions. 

Notes/ feedback following lesson: 
 
 
 
 
 
 

 

 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Tues L.O. AP 
sentence – 
revision of 2A. 

What is a 2A 
sentence? 
 
What words 
can we think 
of that we 
could use to 
describe 
snow? 
 
Model how to 
use these 
words in a 2A 
sentence.  
 

L.O. To think of different 
types of snow. 
 
Success Criteria: 
 

1. I must think of 
different types 
of snow. 

2. I should use 
interesting 
vocabulary to 
describe the 
snow. 

3. I could share my 
favourite ideas 
with others.  

Main teaching: 
Read the start of Chapter Eleven, up to 
p.145 ‘…something had.’, sharing and 
discussing the illustrations, and 
highlighting the different types of snow 
that are encountered: Shen and Sika 
have already encountered ‘noodlesnow’ 
and ‘echosnow’, and now face 
‘songsnow’, ‘screechsnow’, 
‘slumbersnow’; ‘shrinksnow’ and 
stonesnow’ are mentioned before 
‘weresnow’ is encountered.  
 
Ask the class to imagine they discover 
all fifty types of snow. What might they 
be? Ask the children to share their 

Independent work: 
Once children have 
taken inspiration 
from a range of 
sources, ask them to 
collaborate to 
generate interesting 
types of snow as a 
small group. Children 
could record their 
ideas on large white 
circles of paper that 
could be scrunched 
into snowballs and 
thrown in a pile. 
Encourage children 

Children 
could delve 
in and take 
snowballs 
from the 
growing pile, 
unfold and 
read them 
before 
sharing their 
favourite 
ideas with 
other 
groups. 
Invite 
children to 

Exceeding ARE: 
 

 
 

At ARE:  
 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 



Children write 
their own 2A 
sentences to 
describe snow 
in their books. 
 

personal experiences of snow, what it 
can look like, how it feels and what they 
can do with it.  
 
Ask the children to discuss the types of 
snow that already exist in the story, and 
the effects they have, e.g., weather, 
sound, size, and so on. - Is this what we 
expect of the snow we have 
encountered? - What is interesting 
about these kinds of snow? How have 
the author and illustrator thought of 
these? - What might have inspired their 
ideas?  
 
As this is less about experience of snow 
and more about magical nature of this 
fictional snow, encourage children to 
make connections with poems and 
stories in books or films that help them 
develop their imaginative thinking, such 
as those involving characters with 
special powers or abilities, such as J K 
Rowling’s Harry Potter, Rick Riordan’s 
Percy Jackson, Roald Dahl’s Matilda, 
Derek Landy’s Valkyrie Cain (in 
Skulduggery Pleasant). 

to be precise in their 
descriptions about 
what is special about 
their particular snow, 
scribing them for less 
confident writers to 
enable the 
generation and flow 
of imaginative ideas.  
 
Model effective 
description through 
shared writing, 
drawing on the 
language choices and 
grammatical 
structures in the text 
that had impact on 
them as readers. 
Ideas might include 
‘fizzsnow’ that makes 
the ground bubble 
and hiccup or 
‘burpsnow’ that 
sounds like frogs in a 
springtime pond 
when it falls. 

respond to 
what they 
liked about 
the idea and 
the 
description 
and the 
impact on 
them as 
readers. 
How might 
they 
enhance the 
description 
or what 
might they 
take as 
inspiration 
for their own 
ideas or 
language 
choices? 
Encourage 
regular 
review, 
response 
and 
refinement 
of ideas, 
leading to 
agreement 
of fifty types 
of snow as a 
class list. 
Display these 
on the 
working wall 
as part of 

 
 
 
 

EAL 
 



the growing 
class 
storymap of 
the journey 
being 
undertaken. 

Notes/ feedback following lesson: 
 
 
 
 
 
 

 

 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Wed L.O. To revise 
the -ness 
suffix.  

Ask children 
to think of as 
many -ness 
words as 
possible in 2  
minutes. 
 
Look at list of 
spellings with 
-ness on the 
end. Are they 
spelt 
correctly?  
What are the 
rules?  
 

L.O. To investigate 
language choices. 
 
Success Criteria: 
 

1. I must think of 
powerful words 
to describe 
emotions. 

2. I should lay 
words in order 
on a snow 
bridge. 

3. I could negotiate 
why my choice 

Main teaching: 
Give pairs or small groups of children 
copies of the illustration spread of the 
chasm on pages 146-147 without yet 
revealing the text.  
Allow the children time to share their 
initial responses; to talk with each other 
about what they notice about this 
place.  
Support the children’s precise language 
choices by clarifying, recasting and 
enriching description as well as 
introducing technical vocabulary 
through dialogue.  
Scribe or have the children annotate 
their responses around the illustration 

Independent work: 
Create paper 
versions of the snow 
bridges on which to 
record the escalation 
in emotion from the 
first moment they 
saw the distant 
palace to reaching 
the edge of the 
chasm, to looking 
down and seeing 
how impassable it 
was. Place between 8 
and 10 of them 
loosely on each of 

As a class, 
you might 
have 
groups bid 
for their 
word to be 
included on 
a large 
scale 
version on 
the 
Working 
Wall, 
negotiating 
and 
justifying 

Exceeding ARE: 
 

 
 

At ARE:  
 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 



Children join 
root words 
with -ness 
suffix in 
books. 

of word is 
better. 

and use the notes to support a shared 
discussion.  
 
Deepen their initial responses by 
offering prompts that help to develop 
their understanding of the impact of 
this place on the characters’ emotions: - 
Where is this? How do you know? What 
can you see? What would it sound like? 
- Does it remind you of anywhere you 
have seen before in stories or real life? - 
What do you like/dislike about it? Why? 
- Would you like to be in this place? 
Why? Why not? - What do you think 
Shen and Sika are feeling in this 
moment? What makes you think that 
given they have their backs to us? How 
would we know? - Does anything puzzle 
you? What would you like to ask?  
 
Through the dialogue, begin to increase 
the children’s repertoire of vocabulary 
used to describe and express emotion, 
for instance recasting repeated use of 
‘scared’ with words suggesting shades 
of meaning such as ‘worried’, ‘anxious’ 
or ‘terrified’ or asking children to clarify 
the intensity of emotion. At this stage, 
these words can be introduced naturally 
and without devaluing those with which 
the children are confident. Children 
could continue to annotate the 
illustration and they might add thought 
bubbles to Shen and Sika with their 
initial thoughts.  
 
Now read from ‘The Snowfather’s 
palace was not very far…’ on p.145 until 

the group tables on 
which you might 
have placed large 
sheets of white 
paper with black 
paper down the 
centre to represent 
the chasm:  
 
Ask groups of 
children to choose 
words that they think 
best describe the 
characters’ emotions 
as they edge towards 
the edge of the 
chasm. Have children 
write these on a few 
paper snow bridges, 
placing them in the 
appropriate place on 
their base paper. 
Pause to discuss each 
group’s choices and 
support any that are 
still undecided with 
negotiations. It may 
be that 
inappropriately 
intense words have 
been suggested 
which could be 
placed over the 
‘chasm’, for example; 
or it could be that 
there are several 
well-chosen words in 
which case groups 

their 
language 
choice and 
the position 
in which it 
could be 
placed.  
 
 

 
 
 
 

EAL 
 



‘”I’m not sure it can take our weight…” 
said Sika.’ on page 146–7.  
 
Ask the children to consider what the 
text and illustration tell us about how 
Shen and Sika feel as they realise how 
far they have come and what is standing 
between them and the palace. 

can be offered extra 
‘snow bridges’ on 
which to record each 
of them. You might 
choose to work with 
some groups prior to 
this session to offer 
more scaffold and 
challenge.  
 
Once the children 
are confident, allow 
each of them time to 
negotiate their 
words, which would 
increase in intensity 
across the ‘chasm’ or 
shift to a different 
emotion once safely 
on solid ground. 
Have them organise 
the ‘snow bridges’ to 
demonstrate the 
emotional journey 
that they imagine the 
characters would 
undertake. 

Notes/ feedback following lesson: 
 
 
 
 
 
 

 

 



 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development 
of knowledge including 
modelled and shared 

reading/writing 

Activity and Differentiation Plenary Assessment 

Thurs L.O. 
Revision of 
past tense. 

What do we 
mean by past 
tense?  
 
When do we 
use it? 
 
Look at 
changing 
words from 
present tense 
to past. 
 
Children 
complete 
sentences in 
their books.  

L.O. To create a graph 
of emotions. 
 
Success Criteria: 
 

1. I must 
understand the 
events of the 
story.  

2. I could say the 
different 
emotions that 
have been 
experienced in 
the story.  

3. I could plot the 
emotions on a 
graph.  

Main teaching: 
Read on up to p.154 ‘when it 

fell.’ Pausing for the children to 
reflect on why they think Shen 
and Sika rescued Helga when 
she had abandoned them at 
the Lost Hope: - How does it 

make you feel when Shen and 
Sika rescue Helga? - What 

would you have done in their 
position? Why? - Does it 

remind you of other examples 
of self-sacrifice in the story so 
far? How? - How do you feel 

about Helga? Why? - Why does 
Helga ask Shen and Sika to cut 

her bears loose? What does 
this tell us about her character?  

 
Children could also explore 

language and character through 
role-play, and use this episode 
to provide a good entry in the 
race diaries Shen and Sika are 

keeping — or a guest entry 
from Helga.  

 
Read Chapter Twelve from the 
beginning to p.167 ‘…towards 
the icicle palace.’ Reflect with 

the children how they feel 
about Sir Basil’s downfall; that 

it seems a fair outcome brought 

Independent work: 
Having explored the intensifying 
emotions brought about by the 
chasm episode, now engage the 
children in Book Talk around the 
emotional journey Shen and Sika 
have undertaken in the whole 
story so far, drawing on the 
language they have come to 
possess and that which can be 
introduced to express differing 
emotional responses.  
 
Demonstrate how to plot a Graph 
of Emotion. On the x axis map the 
agreed main events in the story so 
far like the Night Forest, the 
Kraken, the detour to the Lost 
Hope, the crossing of the abyss, 
and on the y axis a sliding scale to 
represent the emotional range, see 
eg. 
Ask the children to collaborate to 
map the emotional journey for 
their choice of either Shen or Sika 
onto their own graph of emotion 
Provide them with the same 
number of small images of their 
chosen character as there are key 
events placed on the x axis.  
 
Some groups of children may feel 
confident to create parts or all of 

Once 
children 
have 
negotiated 
where they 
would 
place their 
character 
for each 
event on 
the graph, 
pin them 
up and 
allow time 
for groups 
to 
feedback 
and offer 
their 
responses. 
How does 
the 
emotional 
journey for 
each 
character 
compare 
and 
contrast? 

Exceeding 
ARE: 

 
 

 
At ARE:  

 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 
 
 
 
 

EAL 
 



about by his own servant, 
Sideplate: - Why do you think 

Sideplate changes his mind 
about serving Sir Basil? - Why 

had he been prepared to follow 
his orders before but not now? 

- How has the children’s 
behaviour brought about a 

change in the adults’?  
 

Review the Working Wall and 
reflect on each of the chapters 
represented by the children’s 
responses to the key events in 
the story. Invite the children to 
reread and revisit the events in 

which the children feel that 
Shen and Sika are having an 

influence on the adults not only 
in ensuring the adults’ safety 
but also in shifting any of the 
adults’ attitudes or behaviour 

towards their competitors, 
most notably Helga’s and 

Sideplate’s. 

their graph of emotion themselves; 
choosing the key events and the 
emotional range. However, you 
may prefer to provide the children 
with a graph that includes both x 
and y axis complete in order to 
allow them to focus purely on 
discussion around emotional 
response. Some children may 
benefit from having a wider choice 
of words depicting emotional state 
from which to choose rather than a 
sliding scale, for example: 
despairing…anxious…worried… 
confident…hopeful…happy…elated.  
 
 

Notes/ feedback following lesson: 
 
 
 
 
 
 

 

 

 



 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Fri L.O.  L.O. To understand how 
to write a poem. 
 
Success Criteria: 

Main teaching: Independent work:  Exceeding ARE: 
 

 
 

At ARE:  
 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 
 
 
 
 

EAL 
 

Notes/ feedback following lesson: 
 
 
 
 
 
 

 


