
School name:    ENGLISH PLANNING YEAR A 

Teacher:  Class:  Year:   Term: Autumn 2   Week Commencing: Week 6 

 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled 

and shared reading/writing 

Activity and Differentiation Plenary Assessment 

Mon L.O. Revision 
of commas. 

How to use 
commas in 
sentences - 
BBC Bitesize 

L.O. To use drama to 
show the thoughts and 
feelings of characters. 
 
Success Criteria: 
 

1. I must think 
about how a 
character is 
feeling.  

2. I should be able 
to say what a 
character is 
thinking. 

3. I could create a 
piece of drama 
using the text.  

Main teaching: 
Read on from p.168 ‘It wasn’t 
really a race…’ to the end of 
Chapter 12 ‘Whose wish shall I 
grant?’ The children may have little 
experience of extreme cold, and 
depending on the time of year this 
sequence is taught, teachers may 
need to offer opportunities to 
sample bone-numbing cold, 
possibly by standing outside in 
winter. Be sure to take appropriate 
precautions to ensure the 
children’s safety in offering these 
experiences.  
 
Give the children the opportunity 
to freeze-frame the final trudge to 
the Snowfather’s palace, and 
thought-tracking or thought-
tapping to elicit the words they are 
too cold to utter. Add 
speech/thought bubbles and/or 
annotated photographs to the 
Working Wall.  
 
Update the Role on the Wall in a 
new colour to reflect what we 
know about Shen and Sika, and 

Independent work: 
Children re-read this part of 
the story, re-enacting it and 
then preparing a Readers 
Theatre performance.  
 
This is the text;  
And as they trudged up that 
slope, so it grew colder. Shen 
didn’t think it could get any 
colder, but it did. He had 
grown used to seeing his 
breath come out as steam, 
but here at the top of the 
world, each steamy breath 
froze solid as soon as he 
breathed it, and fell on the 
ice in front of him with a 
little tinkly sound like a 
dropped ornament. It was so 
cold that the pugs, who had 
run so far and so bravely in 
their little Aran sweaters, 
began to shiver, and their 
tiny feet grew numb, and 
soon they could hardly walk 
at all. Then Sideplate and 
Helga gathered them up and 
Helga wrapped them all in 

Children 
perform 
their 
piece. 
 
Teacher 
to take 
photos 
to stick 
into 
books. 

Exceeding ARE: 
 

 
 

At ARE:  
 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 
 
 
 
 

EAL 
 

BRONZE 

https://www.bbc.co.uk/bitesize/topics/zvwwxnb/articles/zc773k7
https://www.bbc.co.uk/bitesize/topics/zvwwxnb/articles/zc773k7
https://www.bbc.co.uk/bitesize/topics/zvwwxnb/articles/zc773k7
https://www.bbc.co.uk/bitesize/topics/zvwwxnb/articles/zc773k7


complete the Graph of Emotions 
up to the point where the 
Snowfather welcomes the 
competitors to his palace. 

her beard, which was still 
extravagantly long and white 
and warm after her meal of 
yeti noodles. Their little 
faces peeked out as she 
plodded onwards, and Sika, 
Shen and Shackleton 
harnessed the two polar 
bears and the pink huskies 
and Sir Basil’s dogs to the 
sled instead. (p.169)  
 
Use shared writing to model 
the writing of an entry from 
Shen’s or Sika’s diary, or that 
of another competitor, if 
appropriate, building on the 
insights into their character 
gained from the Role on the 
Wall, and outlining their 
emotional responses to the 
day: Sir Basil Sprout-
Dumpling’s demise, the end 
of the competitive race, the 
bitter cold, arrival at the 
palace. 

Notes/ feedback following lesson: 
 
 
 
 
 
 

 

 



Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Tues L.O. Word 
class revision. 

What is a 
verb? - BBC 
Bitesize 

L.O. To make a creation 
linked to the book. 
 
Success Criteria: 
 

1. I must relect on 
how the 
characters feel. 

2. I should create 
something out 
of snow / 
dough. 

3. I could say how 
my creation and 
wish compares. 

Main teaching: 
In preparation for this session, make 
some fake snow, for which instructions 
can be found here: 
http://bit.ly/makefakesnow. This is 
more authentic if the ingredients are 
chilled before use. Alternatively you 
could make some playdough if easier. 
You will also want to display and refer 
to a range of traditional tales where 
wishes feature, e.g., Jeff Brown’s 
Stanley and the Magic Lamp, Julia 
Donaldson and Axel Scheffler’s A 
Squash and a Squeeze, Philippa 
Pearce’s Amy’s Three Best Things, 
Jessica Souhami’s Sausages, and John 
Burningham’s Would You Rather…  
 
Start reading aloud Chapter Thirteen, 
pause at ‘I declare this race a tie.’ on 
page 176 to reflect with the children 
how the competitors feel about the 
fact that none of them could have 
succeeded without the others. What 
lesson might we take from this in our 
own lives and experience? Gather the 
children’s responses and take the 
opportunity to link this to cross-
curricular work around winning as a 
team through collaboration and 
compassion; and how this can make 
you feel compared to winning a prize 
for yourself at the expense of others.  
 

Independent work: 
Ask the children to 
revisit and reread 
the chapter so that 
they might create a 
list or chart of all the 
things that the 
characters made out 
of snow and what it 
would mean for 
their lives once they 
left the Snowfather. 
- How do their snow 
creations and wishes 
compare? Which are 
material things? 
Which will bring 
them wealth? Which 
are useful? Which 
are for the benefit of 
others? - Grandpa 
said what he had 
seen and 
experienced on the 
journey was all he 
could wish for. How 
is this true of the 
other characters? 
How has the journey 
itself had a positive 
effect on them? How 
can you tell? - How 
do they feel about 
Sika’s list? Why?  

Arrange a 
gallery walk 
where 
children can 
see each 
other’s 
creations and 
hear their 
rationale for 
what they 
have made 
and the 
impact they 
think it will 
have on their 
own life or on 
others.  
 
They could 
write up their 
rationale and 
take an 
accompanying 
photograph of 
their creation, 
adding it to 
the Working 
Wall.  
 
Take the 
opportunity 
to refine and 
update the 
Roles on the 

Exceeding ARE: 
 

 
 

At ARE:  
 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 
 
 
 
 

EAL 
 

https://www.bbc.co.uk/bitesize/topics/zwwp8mn/articles/zpxhdxs
https://www.bbc.co.uk/bitesize/topics/zwwp8mn/articles/zpxhdxs
https://www.bbc.co.uk/bitesize/topics/zwwp8mn/articles/zpxhdxs


Continue to read aloud from ‘So come 
inside, and let us discuss the matter of 
prizes…’ (p.176) to ‘For a moment 
everyone was too amazed to speak.’ 
Allow the children to respond to the 
illustration and talk about what the 
Snowfather has created with the snow 
and why he desired a garden above 
other treasures.  
What are each of the character’s 
motivations? Why is the Snowfather’s 
world different? What does this say 
about his character?  
 
Read on until ‘…she had come so that 
the Snowfather could save her grandpa 
and that was the one thing the 
Snowfather couldn’t do.’ (p.190). 

 
Reread aloud the 
passage on pages 
184–5 from ‘Do you 
remember my 
grandpa?’ to ‘All old 
things die in the end, 
but not stories. 
Stories go on and on, 
and new ones are 
always being born.’ 
What could the 
children give to Sika 
as her prize? What 
could she learn from 
her grandpa and the 
Snowfather? Invite 
children to add their 
favourite moments 
in her journey to her 
list so she can tell 
stories about them 
when she gets 
home. (This will be 
revisited in Session 
22 when the family 
tells stories at her 
grandpa’s bed at the 
end of his life.)  
 
Give children an 
equal share of the 
snow / dough and 
invite them to 
recreate the 
opportunity the 
Snowfather gives the 
competitors, by 

Wall and 
Graph of 
Emotion up 
until this 
point in the 
story: - What 
do they know 
about and 
think of Shen 
and Sika now? 
- How do they 
each feel in 
this scenario? 
- How do their 
emotions shift 
from moment 
to moment? 
Why do you 
think this is? 



making what they 
wish out of the snow 
and sharing their 
tentative ideas with 
each other. Refer to 
the character chart, 
and to traditional 
tales they may have 
read, to challenge 
the children to think 
about the kind of 
impact they want 
their wish to have; 
on themselves; on 
others. Offer 
prompts to further 
develop their 
thinking: - What 
would you make if 
you were one of the 
characters? Why 
would you choose 
that? What are the 
pros and cons of 
your choice? Why? - 
Does this part of the 
story remind you of 
other stories where 
wishes are granted? 
What do you think 
makes a good 
choice? What makes 
a poor choice? Why 
do you think that? 

Notes/ feedback following lesson: 
 
 
 



 
 
 

 

 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Wed L.O. Word 
class revision. 

What is an 
adverb? - BBC 
Bitesize 

L.O. To retell part of the 
story. 
 
Success Criteria: 
 

1. I must think 
about how the 
characters are 
feeling. 

2. I should retell 
my favourite 
part of the 
story.  

3. I could edit and 
refine my 
storytelling. 

 
 
NB: Teachers should be 
aware the final chapter 
addresses the themes of 
death and grief. 
However, this is dealt 
with in a sensitive way, 
with the language 
emphasising calm, peace 

Main teaching: 
This session would lend itself to working 
outside the classroom, so children can 
picture Grandpa’s bed rising to the sky, 
and the Snowfather, Shen, Sika and her 
mother watching it fly away.  
 
Ask the children to use the Graph of 
Emotion to summarise the story to this 
point, discussing particular events that 
were memorable to them.  
 
Refer to the story list they made for Sika 
in the last session and add further story 
moments: - Which is your favourite part 
of the story? Why? - What makes that 
part stand out for you? - How might you 
retell it to a partner in an interesting 
way?  
 
Model telling your favourite part of the 
story orally to the children, thinking 
aloud the planning process beforehand 
and referring to the books for 
inspiration. For example, deciding 
whether to start in the middle of the 

Independent work: 
Support the children 
to recount their 
favourite incident to 
a partner, focussing 
on the sequencing of 
events and the 
language used to 
draw in the listener. 
Children might want 
to refer to the 
pertinent 
illustrations in the 
text to support their 
recall.  
 
Children might 
record their stories 
on digital voice 
recorders so that 
they can replay their 
storytelling, editing 
and refining with a 
supportive audience. 
These can be 
revisited in the next 

 Exceeding ARE: 
 

 
 

At ARE:  
 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 
 
 
 
 

EAL 
 

https://www.bbc.co.uk/bitesize/topics/zwwp8mn/articles/zgsgxfr
https://www.bbc.co.uk/bitesize/topics/zwwp8mn/articles/zgsgxfr
https://www.bbc.co.uk/bitesize/topics/zwwp8mn/articles/zgsgxfr


and the fact the Grandpa 
has a “good death”. 
Understanding would 
need to be shown when 
introducing the book to 
a class in which a child 
may have experienced 
the death of a loved one, 
especially a parent or 
grandparent. 

action (as exemplified in the beginning 
of the first chapter of the book); both 
character and reader being 
unsuspecting and drawn in to danger as 
in the account of the Night Forest or 
once in the Yeti Bar; or giving the 
reader/audience knowledge that the 
character doesn’t yet have, such as at 
the Kraken Deep.  
 
This would also be a good opportunity 
to encourage the children to revisit and 
highlight the appropriate part of the 
text to find interesting conjunctions and 
phrases that they could use themselves; 
those that help to start the story, draw 
the reader into the story or move the 
story on, for example: - ‘Winter came in 
the night…’ - ‘Into the silence came 
other stories.’ - ‘Through the 
snowflakes, Shen saw…’ - ‘Before long…’ 
‘Just in time…’ ‘Soon…’ - ‘And there 
ahead of them…’ - ‘No one knew how 
the yetis had come to that place.’  
 
Children could be supported in 
investigating how different kinds of 
adverbial phrases support them as 
readers to visualise a setting or gain a 
sense of place or realise time passing 
within the narrative or even support the 
rhythm and memorability of 
storytelling. They can then experiment 
in their own storytelling. Model this 
within your own oral storytelling so 
they can hear the language structures. 

session but also to 
support the News 
piece being produced 
later in the 
sequence. 

Notes/ feedback following lesson: 
 



 
 
 
 
 

 

 

 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled 

and shared reading/writing 

Activity and Differentiation Plenary Assessment 

Thurs L.O. Passive 
verbs. 

What is a 
passive verb? 
- BBC Bitesize 

L.O. To write my 
favourite part of the 
story in my own words.  
 
Success Criteria: 
 

1. I must use my 
oral 
storytelling to 
help me.  

2. I could draw as 
I write. 

3. I should write 
my favourite 
part in detail. 

Main teaching: Read the rest of 
Chapter Thirteen and Chapter 
Fourteen, up to ‘… swapped their 
stories.’ (p.201), in which the 
Snowfather arrives to help 
Grandpa on his “one last 
journey”.  
Ask the children to discuss and 
consider which Shen and Sika’s 
favourite part of the story might 
be: - Which incident would stand 
out for Shen or Sika? What 
makes you think that? Why 
might it be different to the one 
you chose?  
 
Read on up to ‘…staring after it.’ 
(p.207), in which Grandpa passes 
peacefully, and the Snowfather 
uses upward-falling snow to lift 
his bed into the heights of the 
sky.  
 

Independent work: 
Invite the children to use their 
oral storytelling to write their 
own story that might float 
upwards to Grandpa. 
Encourage children to read 
their own stories aloud to a 
partner so that they can hear 
if the rhythm and impact on 
the reader is as intended, 
editing as appropriate. It 
would be helpful to model 
writing alongside the children 
so that you can share and 
experience the authentic 
writing process, supporting 
them appropriately. 
Encourage the children to 
draw throughout the writing 
process given that Sarah 
McIntyre and Philip Reeve 
worked collaboratively to 
create Pugs of the Frozen 

Give children 
the 
opportunity 
to re-read and 
revisit the 
final chapter, 
in which Sika’s 
grandpa 
departs, and 
Shen looks 
forward to a 
lifetime of 
family and 
experiences. 
You might 
read this 
aloud again or 
provide 
copies for the 
children to 
read 
independently 
or with peers.  

Exceeding 
ARE: 

 
 

 
At ARE:  

 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 
 
 
 
 

EAL 
 

https://www.bbc.co.uk/bitesize/topics/zwwp8mn/articles/zsx2b82
https://www.bbc.co.uk/bitesize/topics/zwwp8mn/articles/zsx2b82
https://www.bbc.co.uk/bitesize/topics/zwwp8mn/articles/zsx2b82


Remind the children of the 
Snowfather’s words that stories 
will always live on as long as we 
tell them.  
 
Through shared writing, model 
how you would commit your 
own favourite part of the 
adventure in writing; in role as 
Shen or Sika so that it can be 
taken with Grandpa.  
Replay or retell your oral 
storytelling of that moment then 
demonstrate how to record that 
as a short written narrative, 
taking the children’s suggestions 
to add drama, intrigue or reader 
knowledge. 

North; both word and 
illustration having equal 
status in the creative process 
and in the finished illustrated 
novel.  
 
Once the children have edited 
their stories from a reader’s 
perspective and proof read 
them for spelling and 
punctuation so they can be 
read and understood by 
another person, they could be 
published on to round pieces 
of card or paper to suggest 
snowballs, or stuck onto 
origami snowflakes that are 
hung on a tree or displayed 
against glass in the classroom 
window. Instructions can be 
found here: 
http://bit.ly/origamisnowflake 
/ 

The discussion 
of Grandpa’s 
last journey 
and of Shen’s 
“journey” 
ahead will be 
an 
opportunity 
to complete 
the storymap 
the children 
have created 
during the 
story, and to 
revisit the 
Roles on the 
Wall and 
Graphs of 
Emotion. 
What do you 
think Shen 
(and Sika) 
have in store 
for them in 
later life? 
What clues to 
their future 
adventures do 
the 
illustrations 
on pp.211–
213 give you? 
Children 
might like to 
attempt to 
recount the 
further 
adventures of 



Shen, Sika and 
the pugs.  
 
Use the 'Tell 
Me’ questions 
to discuss the 
novel: - What 
do they like 
about the 
story? Why? - 
Is there 
anything they 
dislike? Why? 
- Does it 
remind them 
of anything 
else they have 
read or 
watched? 
How? - Are 
you left with 
questions? 
Does anything 
puzzle you? 
Why? 

Notes/ feedback following lesson: 
 
 
 
 
 
 

 

 

 



 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Fri L.O.  L.O. To understand how 
to write a poem. 
 
Success Criteria: 

Main teaching: Independent work:  Exceeding ARE: 
 

 
 

At ARE:  
 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 
 
 
 
 

EAL 
 

Notes/ feedback following lesson: 
 
 
 
 
 
 

 


