
School name:    ENGLISH PLANNING YEAR A 

Teacher:   Class:  Year: 1/2  Term: Summer 2  Week Commencing: Week 3 

 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning Objectives and 
Success Criteria 

(must/should/could) 

Main Teaching/ Development of knowledge 
including modelled and shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Mon See 
separate 
planning 
 

See separate 
planning 
 

L.O: To examine language in a 
text (Two Sessions) 
 
Success Criteria: 
 

1. I must infer 
information from the 
words I am hearing. 

2. I should be able 
explain what these 
words mean.  

3. I could make 
predictions using 
what I have heard. 

Read aloud from the start of the book until ‘“It’s as 
big as a mountain and as sharp as a swordfish.”’ 
without revealing the illustrations that accompany 
the two scary stories being told.  

Ask the children to choose which scary story 
intrigues them most, sharing why they are drawn 
to that one in particular. What appeals to them 
most about it? Does it remind them of other scary 
stories? Are there any words or phrases that are 
particularly vivid to them? Note these down. How 
is Black Rock described? How does this compare 
with the children’s own descriptions? Is what they 
are each saying realistic? Why? Why not?  

Ask the children to reflect on who is telling the 
story and what they know about the lives of 
fishermen and women. How would this impact on 
the way a story about this black rock might unfold? 
What kind of stories would they have heard told 
and share within their fishing community? What 
kinds of dangers to rocks in the ocean present? 
Scribe the children’s ideas around the two 
enlarged sentences on display on the Working 
Wall.  

Provide the children with art materials such as 
charcoal to depict Black Rock, chalk pastels for  

BARE: Children 
to draw ‘Black 
Rock’ in 
response to 
what they are 
hearing. 

ARE: Children 
to draw ‘Black 
Rock’ in 
response to 
what they are 
hearing. 

AARE: Children 
to draw ‘Black 
Rock’ in 
response to 
what they are 
hearing. 

As the children 
are drawing, 
encourage 
them to talk 
about the 
narrative they 
see forming 
and annotate 

Pin the 
drawing up 
around the 
room and 
conduct a 
gallery walk, 
encouraging 
them to share 
their ideas and 
responses 
with each 
other through 
talk but also 
scribing onto 
post-it notes 
to be revisited 
by the artist 
afterwards.  

 

Exceeding 
are: 

 
At are: 

 
Below are: 

 
 

SEND 
 

EAL 
  

 

SILVER 



colour and sugar paper. Re-read the two 
sentences aloud, asking the children to choose 
their favourite one and draw what they see in 
their mind’s eye. Reassure them that they may 
interpret it differently to each other even if they 
have chosen the same one. Keep reading the 
sentences aloud and print off copies of each 
sentence so that the children can revisit it for 
themselves as they draw.  

 

 

their drawings 
to represent 
their ideas and 
descriptive 
language used.  

 

 

 

  

Notes/ feedback following lesson: 
 

 

 

 

 

 

 

 

 

 

 

 

 



Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Tues See separate 
planning 
 
 
 
 

See separate 
planning 
 

L.O: To apply similes to 
describe  
 
Success Criteria: 
 

1. I must know 
what a simile is. 

2. I should be able 
to use similes to 
describe.  

3. I could explain 
my reasoning for 
my descriptions. 

Remind the children of the previous 
session.  

Re-read the two sentences and look at 
the language chosen by each of the two 
storytellers to introduce Black Rock to 
Erin, comparing it to some of the 
children’s drawings: ‘“It never stays in 
the same place and it could smash a 
boat to pieces!”’ ‘“It’s as big as a 
mountain and as sharp as a swordfish.”’  

Text mark the words and phrases 
picked out by the children. For 
example, in the second telling, Black 
Rock is described through use of simile, 
comparing it to a mountain and a 
swordfish. Look at some examples of 
children’s artwork in which these vivid 
descriptions have had particular impact 
on the interpretation.  

Consider other similes that the children 
could create, drawing on their 
annotated artwork and revisiting their 
earlier descriptions when responding to 
the title page illustration of the black 
rock in the sea, such as ‘looming like a 
giant’ or ‘as black as coal’. Model 
writing these down next to the 
photographs of their drawings (taken 
yesterday for evidence in their books.) 

BARE: Children to 
work with an adult to 
come up with three 
similes to describe 
their image. Children 
to write these down 
underneath their 
image in their books. 
 
ARE: Children to 
come up with similes 
to describe their 
image and write a 
short description 
underneath their 
image in their books. 
 
 
AARE: Children to 
come up with similes 
to describe their 
image and write a 
detailed description 
underneath their 
image in their books. 
Children should be 
encouraged to use 
other descriptive 
techniques they have 
learnt, such as, 
expanded noun 
phrases.  

Draw the 
session 
together by 
reflecting 
with the 
children 
why 
fishermen 
and women 
would share 
stories that 
elicit fear of 
jagged black 
rocks in the 
sea? What 
purpose do 
such scary 
stories have 
in keeping 
people safe? 
Why is the 
black rock 
given such 
legendary 
status? You 
could note 
with the 
children 
that it is 
even 
referred to 
by name, 
using proper 
nouns (and 

Exceeding are: 
 

At are: 
 

Below are: 
 
 

SEND 
 

EAL 
  
 



The fisherman tells of a rock that ‘never 
stays in the same place’ and ‘could 
smash a boat to pieces!”’ What effect 
did this have in helping us visualise the 
black rock. How did we show the rock 
moving or smashing a boat to pieces? 
With much more experienced readers, 
you might want to draw attention to 
the word ‘could’ and think about the 
impact it has on us as readers. What if 
it were not used and it were changed to 
‘...and it smashes boats to pieces’ or the 
verb tense is changed to ‘it has 
smashed a boat to pieces’? How would 
the meaning change each time? What 
is the difference in saying ‘it could 
smash a boat’ and ‘it has smashed a 
boat’? Has the rock actually smashed 
any rocks or is it just something the 
fishing community fear about what 
could happen?  

 

no 
determiner): 
‘Black Rock’ 
rather than 
‘the black 
rock.’ 

Notes/ feedback following lesson: 
 

 

 

 

 

 

 



Day SPAG/ 
Phonics 
Learning 
Objectiv

e 

SPAG/Phonic
s Activity 

Main Learning 
Objectives and 
Success Criteria 

(must/should/could
) 

Main Teaching/ Development of knowledge including modelled 
and shared reading/writing 

Activity and 
Differentiatio

n 

Plenary Assessmen
t 

We
d 

See 
separate 
planning 
 

See separate 
planning 
 

L.O. To understand 
how to orally tell a 
story. 
 
Success Criteria: 
 
 
1. I must structure 

my story 
correctly. 

2. I should use 
descriptive 
language to add 
to the narrative. 

3. I could change 
my tone of 
voice in order to 
make my story 
more engaging 
for the listener.  

  
 

During this session the children will have a chance to develop their 
oral storytelling skills and experience the impact of having a story 
told to them. Through this, they will further understand the role 
storytelling plays in bringing communities together through a 
shared history and in teaching younger generations lessons to live 
their lives by.  

Ensure you have shared a number of stories with children and that 
you have modelled how these can be told orally. Draw on 
traditional tales with strong patterns of three or other devices that 
will enable you to do this confidently. It is important that the 
children see and hear you modelling oral storytelling regularly as 
well as reading aloud and sharing books with them.  

Look at the performances of acclaimed storytellers such as Jan 
Blake on websites such as: 
http://www.applesandsnakes.org/page/84/performance+poets/23
3  

Elicit from the children which stories are their favourites and why. 
Which do you know really well? Which would you be able to retell 
without the book? As well as referring to stories from books the 
children may well make references from popular culture, such as 
current or well-loved films, cartoons and TV shows. 

Tell the class a well-loved story, modelling the key phrases and 
structure of the story and some devices used by storytellers to 
make the story more interesting for the audience, such as actions, 
repetitive refrains to join in with. It may be helpful to swiftly create 
a simple storytelling board that shows a common story structure 
and the key phrases that move the story on prior to embarking on 
the actual storytelling.  

BARE: Mixed 
ability pairs. 
Give the 
children time 
to practise 
and refine 
their 
storytelling 
with a partner 
until they feel 
confident to 
tell their 
stories to a 
wider group of 
children. 
 
ARE:  Mixed 
ability pairs. 
Give the 
children time 
to practise 
and refine 
their 
storytelling 
with a partner 
until they feel 
confident to 
tell their 
stories to a 
wider group of 
children. 
 

Children 
to tell 
their 
story to 
a partner 
or those 
who are 
more 
confiden
t can tell 
their 
story to 
whole 
class. 

Exceeding 
are: 

 
At are: 

 
Below are: 

 
 

SEND 
 

EAL 
  
 

 



Ask the children to take turns telling their chosen story to each 
other in small storytelling circles. How is storytelling different from 
reading a story aloud? Children can volunteer to tell their story to 
the whole group, the audience talking about what makes the 
storytelling effective and enjoyable and offering suggestions as to 
how it can be enhanced, such as using facial expressions or 
encouraging audience participation.  

Ask the children to consider how these legends might be similar or 
different from the stories they have been telling. Compare them to 
the scary or spooky stories they have been hearing read aloud or 
told and think about how a storyteller might create suspense or 
atmosphere for the audience through use of voice or gesture. You 
could watch the openings of Disney films such as: Moana in which 
her grandma terrifies the other children with the legend:  

https://www.youtube.com/watch?v=BhSrC-45w0I  

Brave in which Merida and her father tells the legend of Mor’du:  

https://www.youtube.com/watch?v=S5xXpzJ8kBc  

AARE: Mixed 
ability pairs. 
Give the 
children time 
to practise 
and refine 
their 
storytelling 
with a partner 
until they feel 
confident to 
tell their 
stories to a 
wider group of 
children. 

Notes/ feedback following lesson: 
 

 

 

 

 

 

 

 



Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and 
Success Criteria 

(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and shared 

reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Thurs See separate 
planning 
 

See separate 
planning 
 

L.O. To understand 
how to sequence 
events in a story 
 
Success Criteria: 
 

1. I must have 
an 
understandin
g of the order 
of events in 
the story.. 

2. I should be 
able to ass 
phrases that 
will move the 
story along in 
time or place. 

3. I could use 
conjunctions 
or patterned 
language on 
the audience. 

Recap the previous session with the 
children and remind them of their story 
telling.  

Using their drawings from the last sessions, 
encourage the children to map out the 
sequence of events as they visualised them 
and told them yesterday, adding in words 
or phrases that will help to move the story 
on in time or place.  

Model how this can be done through 
shared writing, using your own drawing and 
the impact of well-placed conjunctions or 
patterned language on the audience but 
also as support for the act of storytelling.  

 

 

BARE: Children to 
work with an adult 
to complete the 
story map, writing 
short phrases 
underneath. 
 
ARE:  Children to 
work with an adult 
to complete the 
story map, writing 
short phrases 
underneath to move 
the story on. 
Children encouraged 
to use conjunctions 
purposefully. 
 
AARE: Children to 
work with an adult 
to complete the 
story map, writing 
short phrases 
underneath to move 
the story on. 
Children encouraged 
to use conjunctions 
purposefully. 
Children could also 
use patterned 
language. 

Children to 
explain how 
specific 
language, 
repeated 
phrases and 
tone of 
voice can 
add to the 
overall 
enjoyment 
of the story 
for the 
listener.  

Exceeding are: 
 

At are: 
 

Below are: 
 
 

SEND 
 

EAL 
  

 

Notes/ feedback following lesson 
 
 



 

 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Fri See separate 
planning 
 

 (See Separate 
Plans) 

L.O. To develop 
viewpoints 
 
Success Criteria: 
 

4. I must infer 
information 
from the text. 

5. I should be able 
to imagine how 
a character is 
feeling. 

1. I could act in 
character in 
order to further 
develop my 
understanding 
of the story. 

Read aloud from the beginning of the 
story and on until ‘...hoping she might 
catch a glimpse of the mysterious Black 
Rock.’  

Give the children opportunity to respond 
to the text and the accompanying 
illustrations, scribing their ideas around a 
copy of them on the Working Wall. What 
do you think about Erin’s lack of fear or 
her behaviour? Do you agree that she 
should keep trying to hide on her mum’s 
boat? Why? Why not? Why does she wait 
for her mum every night? Why is she so 
intrigued by Black Rock? You might draw 
comparisons to fearless female characters 
in other stories, such as Disney’s Merida 
or Moana or characters in books, such as:  

Anna in Viviane Schwarz’s picturebook 
How to Find Gold (Walker) or that of Emily 
Brown in the series by Cressida Cowell and 
Neal Layton (Hodder)  

Give children space to explore the 
illustrations in more depth, reflecting on 
each of the character’s thoughts and 
feelings during these daily events. What 
do you think they are both thinking in this  

BARE: Children to 
work in groups to 
role play the story 
and thought track 
characters thoughts 
and feelings. 
 
ARE:  Children to 
work in groups to 
role play the story 
and thought track 
characters thoughts 
and feelings. 
 
AARE: Children to 
work in groups to 
role play the story 
and thought track 
characters thoughts 
and feelings. 
 

Provide 
paper so 
that 
children 
can write 
down their 
character’s 
imagined 
thoughts 
then create 
a thought 
bubble 
shape 
around it to 
display 
above the 
relevant 
illustration 
on the 
Working 
Wall.  

 

  

Exceeding ARE: 
 

 
 

At ARE:  
 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 
 
 
 
 

EAL 
 



particular moment? What makes you 
think that?  

Discuss the body position, facial 
expression and gaze of both mother and 
daughter in each image and encourage 
pairs of children to re-enact the scenes 
through role play. Why do parents become 
cross with their children? Is she being 
unfair to Erin taking her off the boat when 
she want to see Black Rock so badly? Why 
would Erin want to see her mum arrive 
back safely even though she might have 
been cross earlier?  

Once they have explored each of the 
characters’ viewpoints through role-play, 
ask the children to create a silent tableau 
of each scene, taking on the role of either 
mum or Erin. Tap them on the shoulder, 
asking them to voice their inner thoughts 
in role as their chosen character. Clarify 
and extend ideas through dialogue, gently 
helping children to recast initial thoughts 
into complete ideas and sentences.  

Notes/ feedback following lesson: 
 
 
 
 

 

 

 

 


