
School name:    ENGLISH PLANNING YEAR A 

Teacher:   Class:  Year: 1/2  Term: Summer 2  Week Commencing: Week 5 

 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning Objectives and 
Success Criteria 

(must/should/could) 

Main Teaching/ Development of knowledge 
including modelled and shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Mon See 
separate 
planning 
 

See separate 
planning 
 

L.O. To explore poetry 
 
Success Criteria: 
 

1. I must understand 
what poetry is. 

2. I should form a poem 
using the correct 
structure. 

3. I could use poetic 
language (similes, 
rhyming words) in my 
work. 
 

Reflect back on the children’s responses to Erin 
sinking into the sea, referring to their learning in 
the previous session.  

Explain to the children that we are going to work 
together to create poems inspired by what we can 
see in this illustration, as well as expressing how 
we think Erin might be feeling and what she may 
be thinking, drawing on their response to the 
illustration, the text and their exploration of how 
particular language choices can have a differing 
impact on the reader, for instance:  

Waves swallowing me, pushing me down  
Why can’t I swim?  
 
Skimming the jagged black rock  
Who will help me now?  
Only darkness surrounds me  
Terrified  

Organise children in groups of six consisting of 
three partnerships. Provide each pair with two 
coloured strips of paper that correspond to the 
two colours used to scribe children’s responses to 
the illustration earlier; their observations and 
Erin’s emotional state.  

BARE: Children 
to work in 
groups to 
create a poem. 

ARE: Children 
to work in 
groups to 
create a poem. 

AARE: Children 
to work in 
groups to 
create a poem. 

 

 

 

  

Encourage the 
children to 
read their 
poem aloud to 
check how 
well it flows 
and consider 
the impact of 
their own 
language 
choices and 
that of the 
final two lines 
from the 
book. If they 
want to make 
small changes, 
to improve 
the meaning, 
intensity, 
clarity or 
rhythm of the 
poem 
encourage 
them to do so. 

 

 

Exceeding 
are: 

 
At are: 

 
Below are: 

 
 

SEND 
 

EAL 
  

 

SILVER 



Assign them with one of the three moments 
illustrated in the first page of the spread. Ask each 
pair to use the first colour to write a phrase that 
they think best describes what Erin is observing or 
her actions at that particular stage of sinking and 
the second colour to write a word or phrase that 
best expresses her emotional state at that very 
moment. They might wish to express her thoughts 
as a question or regret or a well-chosen word if 
they feel it will have greatest impact on their 
audience. Encourage the children to think about 
how they want their reader to feel.   

When they have composed their two lines, ask 
each pair to join with the other two to create a 
poem that illustrates children’s perceptions of 
Erin’s experience. Provide the final two lines from 
the book with which to end their poem:  

Everything went black.  
A deep and terrifying rumble echoed around her  

 

 

 
Notes/ feedback following lesson: 
 

 

 

 

 

 



 

 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Tues See separate 
planning 
 
 
 
 

See separate 
planning 
 

L.O. To explore poetry 
 
Success Criteria: 
 

1. I must 
understand 
what poetry is. 

2. I should form a 
poem using the 
correct 
structure. 

3. I could use 
poetic language 
(similes, 
rhyming words) 
in my work. 

 

Remind the children what they were 
doing last lesson and ask them to re-
read their poems in groups. Once the 
group is happy with the shape and 
sequence of their poem, ask the 
children to prepare a reading of the 
poem that they could share with the 
class. Ask them to think carefully 
about how they want the audience to 
feel as they hear the poem and how 
best they can use their voices to 
communicate that emotion. Are there 
words or phrases that they want to 
emphasise? Are they going to use loud 
or quiet voices? Are there any words 
or phrases that it might be effective to 
epeat or echo? Would it be effective to 
pause anywhere in the poem; and how 
might this be punctuated to remind 
them to leave that pause?  

Ask the children to perform their 
poems. After they have performed, 
ask the children to write out a final 
copy and illustrate it so that it can be 
compiled into a class collection. 

 

BARE: Children to 
perform and write 
up their poems. 
 
ARE: Children to 
perform and write 
up their poems. 
 
AARE: Children to 
perform and write 
up their poems. 

Allow the 
children ten 
minutes at the 
end of the 
session and 
give them the 
chance to 
write their 
own individual 
verse to add to 
their group 
poem. This will 
give them the 
chance to 
explore the 
poetry writing 
independently.  

Exceeding are: 
 

At are: 
 

Below are: 
 
 

SEND 
 

EAL 
  
 

Notes/ feedback following lesson: 
 



 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Wed See separate 
planning 
 

See separate 
planning 
 

L.O: To explore 
movement in relation to 
a text. 
 
Success Criteria: 
 

1. I must move in 
character. 

2. I should use my 
research to 
inform 
characterisation. 

3. I could explain 
the reasoning 
for my actions.  

Read aloud from the start of the book 
up to “and anglerfish that has lights just 
like Erin’s lamp!’  

Ask the children to share their initial 
responses to what they have heard and 
seen and give them opportunity to 
explore the double page spread in 
which Black Rock wakes up then the 
next in which she lifts Erin up. Display 
these after those in which Erin is sinking 
into the darkness and discuss how our 
emotional responses change once we 
see the rock lighten and Erin 
surrounded by the colour and 
movement of the sea life rather than 
suffocating blackness.  

Take the children into a hall or similarly 
large space and provide the children 
with colourful scarves or fabric to 
demonstrate the movement of the fish 
in relation to each other, Black Rock 
and to Erin. You could begin to 
choreograph a dance in which groups of 
children take on particular types of fish 
or plant-life, coming together once 
satisfied with their choreography to 
create a whole class dance piece. In 
order to do this, the children will need 
to learn more about their chosen 

BARE: Children to 
work in groups to 
research a marine 
animal of their 
choosing and 
develop a movement 
to go with the 
animal. 
 
ARE:  Children to 
work in groups to 
research a marine 
animal of their 
choosing and 
develop a movement 
to go with the 
animal. 
 
AARE: Children to 
work in groups to 
research a marine 
animal of their 
choosing and 
develop a movement 
to go with the 
animal. 

Children to 
bring their 
movements 
together to 
create a 
whole class 
movement. 

Then ask 
the children 
to reflect 
on the 
reality of 
these types 
of fish being 
near each 
other. What 
have they 
found out 
about 
them? 
What do 
they know 
about who 
is a threat? 
Who is a 
predator 
and who 
the prey? 
Where 
would they 
place their 
creature in 

Exceeding are: 
 

At are: 
 

Below are: 
 
 

SEND 
 

EAL 
  
 

 



species of wildlife; the way they 
behave, their movement, etc.  

Allow children to choose their creature 
of interest and encourage them to 
group themselves with other children 
who share the same interest. Provide 
them with information texts and make 
appropriate web pages accessible with 
which they can refer to try identifying 
any creature of interest and finding out 
more about them. Once the groups 
have used their research to create a 
dance that they think best captures the 
movement and energy of that particular 
group of fish, give them opportunity to 
perform it to the rest of the class. Any 
film footage that inspired the children 
can be playing whilst the children dance 
and move. Encourage the audience to 
comment on aspects of their dance that 
had particular impact on them as well 
as anything they would like to do to 
refine their performance.  

 

 

 

 

a food 
chain 
involving 
the 
creatures 
chosen by 
each 
group? How 
then would 
this effect 
the way in 
which they 
move when 
close to 
each other? 
Would they 
dart away 
or hide? 
Would they 
glide 
purposefully 
toward 
their prey?  

 

Notes/ feedback following lesson: 
 

 

 

 



 

Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and 
Success Criteria 

(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and shared 

reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Thurs See separate 
planning 
 

See separate 
planning 
 

L.O. To explore 
viewpoints  
 
Success Criteria: 
 

4. I must 
understand 
the point of 
view I am 
arguing. 

5. I should listen 
and respond 
appropriately 
and 
respectfully. 

6. I could use 
adjectives 
and 
persuasive 
language to 
discuss my 
point further. 

Read aloud from ‘Black Rock woke up’ and 
on until ‘...and a huge sharp anchor.’ Elicit 
children’s responses to this. How has this 
happened? Who is responsible? Why? How 
does it make us feel? Does it remind us of 
anything else we know about the world? 
What is Erin thinking?  

Read on until Erin realised that she had to 
tell everyone the secret of Black Rock.’ 
What is it that she wants to tell people? 
Who is she going to speak to and what will 
she say? What does she want them to do 
about it?  

Refer back to the storytelling session and 
the two illustrations that inspired it. 
Provide time for children to engage in 
discussion, offering them prompts to 
support their thinking: What does Erin 
know about Black Rock that the adults do 
not? What do the children think is Black 
Rock’s secret? Why is Black Rock 
important? How do the adults feel about 
Black Rock? What frightens them about it? 
How will they react if they hear what has 
happened to Erin? What if she tells them 
about her personal experience of Black 
Rock; of it waking up and lifting her to the 
surface; that it brought her to shore? What 
will the adults think about a rock that is 
alive?  

BARE: Children to 
work in a group with 
an adult to write a 
scientific 
explanation for the 
secret of Black Rock.  
 
ARE:  Children to 
write a scientific 
explanation for the 
secret of Black Rock. 
 
AARE: Children to 
work in a group with 
an adult to write a 
scientific 
explanation for the 
secret of Black Rock. 
Children to use 
persuasive language 
along the facts to 
convince the reader. 

Children to 
share their 
ideas with 
the class 
and 
consider 
whether 
they think it 
is 
persuasive 
enough. 

Exceeding are: 
 

At are: 
 

Below are: 
 
 

SEND 
 

EAL 
  

 



Explain to the children that they are going 
to help Erin tell the adults about the secret 
of Black Rock so that they can help look 
after her and the wildlife she supports. 
What might she say? How can we help Erin 
to tell the adults about Black Rock without 
scaring them any more than they already 
are?  

Model through shared writing how you 
could begin to write a scientific explanation 
for Erin to use as a guide when telling the 
adults about the secret of Black Rock. Take 
the children’s suggestions and model how 
to organise them into a clear explanation 
text, sequenced in such a way that will 
engage the audience and motivate them to 
make the changes needed and one that will 
be believable to the adults. Read the 
writing aloud to allow the children to hear 
the voice of such as piece of writing that 
they might take it on in their own.  

Children will go on to write their own 
guidance for Erin with you modelling 
alongside them to demonstrate the writing 
process.  

 
Notes/ feedback following lesson 
 
 

 

 



Day SPAG/ 
Phonics 
Learning 
Objective 

SPAG/Phonics 
Activity 

Main Learning 
Objectives and Success 

Criteria 
(must/should/could) 

Main Teaching/ Development of 
knowledge including modelled and 

shared reading/writing 

Activity and 
Differentiation 

Plenary Assessment 

Fri See separate 
planning 
 

 (See Separate 
Plans) 

L.O. To use persuasive 
language. 
 
Success Criteria: 
 

7. I must know 
how to use 
persuasive 
language 
appropriately. 

8. I should be able 
to emphasise 
and exaggerate 
a point to 
convince the 
reader. 

1. I could add 
extra detail into 
my writing, 
such as 
adjectives, to 
make my point 
clearer. 

Recap the previous session.  

Reveal the next page in which Erin is 
telling everyone about her experience. 
Initially don’t show the text but have the 
children respond only to the illustration. 
What do they think is happening? What 
kinds of things is Erin saying? Has she 
listened to our advice? What does the 
facial expression, body position and gaze 
tell us about what each of the characters 
is thinking and what they might be saying?  

Explore some posters which aim to 
persuade the audience to make changes 
work with the children, using shared 
writing, to produce some sentences that 
would inform a reader about such 
environmental issues such as single-use 
plastic and convince them to do 
something to help; declarative 
statements, emotive vocabulary, facts and 
figures, conditional or causal conjunctions, 
alliteration, or other poetic devices to 
make the phrases memorable, etc.  

Provide the children with the opportunity 
to work with a partner using their 
knowledge of some of the techniques 
shared by the teacher to create their own 
persuasive sentences.  

Partially using the sentences modelled 
and created collaboratively, ask children 

BARE: Children to 
create a poster using 
the template 
provided, the 
sentences from the 
shared write and 
some adult support. 
 
ARE:  Children to 
create a poster using 
the template 
provided and 
persuasive writing. 
 
AARE: Children to 
create a poster using 
persuasive writing. 
Encourage the 
children to use 
‘because’ to explain 
their reasoning to 
their audience. 
 
Children to complete 
a success criteria 
self-assessment grid.  

Children to 
share their 
posters 
with other 
classes 
(EYFS or 
5/6) and 
children to 
feed back 
on whether 
they were 
persuaded.  

 

  

Exceeding ARE: 
 

 
 

At ARE:  
 
 

 
 

Below ARE:  
 

 
 

SEND 
 
 
 

PPG 
 
 
 
 

EAL 
 



to work independently to design a poster 
that could be posted around the school 
informing pupils and teachers of small 
things which they could do to help combat 
climate change.  

Notes/ feedback following lesson: 
 
 
 
 

 

Reources for lesson 3: 

George Saves the World by Lunchtime, Jo Readman and Ley Honor Roberts (Eden Project)  

The World Came to my Place Today, Jo Readman and Ley Honor Roberts (Eden Project)  

Oi! Get off Our Train, John Burningham (Red Fox)  

The Journey Home, Frann Preston-Gannon (Pavilion)  

Dear Greenpeace, Simon James (Walker)  

The Little Gardener, Emily Hughes (Flying Eye)  

My Green Day. 10 green things I can do today, Melanie Walsh (Walker)  

10 Things I Can Do to Help My World, Melanie Walsh (Walker)  

The Everything Kids' Environment Book: Learn How You Can Help the Environment By  

Getting Involved at School, at Home or at Play, Sheri Amsel (Everything)  

The Great Big Green Book, Mary Hoffman and Ros Asquith (Frances Lincoln)  

Why the oceans matter (National Geographic) https://video.nationalgeographic.com/video/00000144-0a26-d3cb-a96c-7b2f454b0000  


