
The LIFE Rural Primary Curriculum for History Year A    

Years 1 and 2 

 

Subject Intent Statement  

The Rural Primary History Curriculum helps pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. Our History Curriculum will 
inspire pupils’ boundless curiosity to know more about the past. Teaching across the Rural Primaries encourages pupils to ask perceptive questions, think critically and 
empathetically, weigh evidence, sift arguments, and develop perspective and judgement. History helps pupils to understand the complexity of people’s lives, the process of 
change, the diversity of societies and relationships between different groups, as well as their own identity and the challenges of their time. Our curriculum will develop the 
following key skills and concepts; historical interpretations; historical investigations; chronological understanding; knowledge and understanding of events, people and 
changes in the past; presenting, organising and communicating. At our schools, the History Curriculum will help children to gain a knowledge of local history in order to help 
them understand their place in the world; as well as a broader understanding of all history, how this has led to the world as it is today and how they can use the past to gain 
the courage to change the world for the better.  

 

 

 

 

Key Knowledge – Factual information that children will acquire in the topic 

Skills Progression – the building of key skills that children will develop as they go through the year groups and through the topic  

Rationale – to include: why you teach this topic at all, why you teach it at your school and why you teach it in this sequence.  Please make reference to any 
cross curricular links, school values and British Values 



Topic/Text 
 

Key Knowledge  
 

Skills Progression  Rationale  

Fire! Fire! 
(London) 

• To develop an 
awareness of the past in 
the context of 
comparing present-day 
London to the London 
that existed before 1666. 

• To know and understand 
key features of an event 
beyond living memory 
that are nationally 
significant in the context 
of finding out about the 
Great Fire of London and 
how it started. 

• To understand some of 
the ways in which we 
find out about the past 
and identify different 
ways in which it is 
represented through 
discovering the primary 
sources depicting the 
Great Fire of London. 

• To understand key 
features of events, 
choosing and using parts 
of stories and asking and 
answering questions 
through discussing and 
thinking of the ways in 
which London was 
changed and rebuilt 

Historical Interpretation: Children should understand some of the 
ways in which we find out about the past and identify different ways 
in which it is represented. 
- To observe and use pictures, photographs and artefacts to find out 

about the past. 
- To start to compare two versions of a past event. 
- To start to use stories or accounts to distinguish between fact and 

fiction. 
- To explain that there are different types of evidence and sources 

that can be used to help represent the past: photos, accounts, 
books. 

Historical Investigation: Children should ask and answer questions, 
using other sources to show that they know and understand key 
features of events. 
- To observe or handle evidence to ask simple questions about the 

past. What did people do before this event? How did it change 
lives? 

- To choose and select evidence and say how it can be used to find 
out about the past.  

Chronological Understanding: Pupils should develop an awareness of 
the past, using common words and phrases relating to the passing of 
time. They should know where the people and events they study fit 
within a chronological framework. 
- To order dates from earliest to latest on simple timelines; 

comparing when events came to be in context of all time. 
- To sequence pictures from different periods. 
- To use words and phrases such as: old, new, earliest, latest, past, 

present, future, century, new, newest, old, oldest, modern, before, 
after to show the passing of time. 

Knowledge and Understanding of Events, People and Changes in the 
Past: Pupils should identify similarities and differences between ways 
of life in different periods. Children should choose and use parts of 
stories and other sources to show that they know and understand key 

• Events beyond living memory that are 
significant nationally and the lives of 
significant individuals (Samuel Pepys’ 
and his diary) who have contributed to 
national/international achievements. 
Children will be gripped by this 
significant historic event from the 17th 
Century! Contrasting fire-safety from the 
past with today, studying the buildings of 
the period and the rhymes and songs of 
the time. 

• For the Rural Primaries, the unit ties in 
with our text ‘Claude in the City’ by Alex 
T Smith and writing about London in the 
form of postcards, persuasive writing 
and poetry. In DT, the children will 
design a city scape based on their 
knowledge of London. The cross-
curricular unit encourages Boundless 
Creativity due to the work that the 
children produce.  

• This unit is taught in the autumn as part 
of our Topic ‘Fire! Fire! (London) and has 
links to Guy Fawkes and the Gunpowder 
Plot, occurring in November. 
 



after the Great Fire. 
• To understand key 

features of events, 
choosing and using parts 
of stories and asking and 
answering questions 
through creating a 
newspaper report, 
describing the main 
events of the Great Fire. 

features of events. 
- To recognise some similarities and differences between the past 

and the present; what was life like when the event occurred? 
- To identify similarities and differences between ways of life in 

different periods; compare life then with today. 
- To know and recount episodes from stories and significant events in 

history. 
- To understand that there are reasons why people in the past acted 

as they did. 
- To describe significant individuals from the past (Samuel Pepys). 
Presenting, Organising and Communicating: Pupils should use a wide 
vocabulary of everyday historical terms. 
- To show an understanding of historical terms. 
- To talk, write and draw about things from the past. 
- To use historical vocabulary to retell simple stories about the past. 
- To use drama/role play to communicate their knowledge about the 

past. 
Myself and 

Other Animals 
• To understand the 

difference between the 
present and the past. 

• To sequence known 
events and familiar 
objects within living 
memory in chronological 
order. 

• To identify some 
similarities and 
differences over own 
lifetime (and beyond) 

• To make simple 
observations from 
photos/objects. 

• To recount changes 
within living memory 
and beyond. 

• To relate own account of 
an event and understand 
that others may give a 

Historical Interpretation: Children should understand some of the 
ways in which we find out about the past and identify different ways 
in which it is represented. 
- To start to compare two versions of a past event. 
- Creation of family trees. 
- To observe and use pictures, photographs and artefacts to find out 

about the past. (Children’s toys) 
- To start to use stories or accounts to distinguish between fact and 

fiction. 
- To explain that there are different types of evidence and sources 

that can be used to help represent the past.  
Historical Investigation: Children should ask and answer questions, 
using other sources to show that they know and understand key 
features of events. 
- To observe or handle evidence to ask simple questions about the 

past. (Children’s and babies’ toys and equipment) 
- To choose and select evidence and say how it can be used to find 

out about the past.  
Chronological Understanding: Pupils should develop an awareness of 
the past, using common words and phrases relating to the passing of 
time. They should know where the people and events they study fit 

• This unit is taught as part of changes 
within living memory/aspects of change 
in national life, focussing on the 
children’s own lifetimes and those of 
their ancestors, which is important for 
them to know. 

• For the Rural Primaries, the unit has 
cross-curricular links with science:  
identifying/naming common animals that 
are carnivores, herbivores and 
omnivores.  Children notice that animals 
including humans have offspring which 
grow into adults. School values 
demonstrated within this unit include:  
Boundless Creativity: The creativity of 
babies and young children clearly shown 
using toys. 

• This unit is taught in the spring as part of 
our topic ‘Myself and Other Animals’ and 
allows children to realise that humans 
are animals too and part of a complex 



different version. 
 

within a chronological framework. 
- To order dates from earliest to latest on simple timelines relating to 

their own lifetimes. 
- To sequence artefacts, pictures and events that are close together 

in time (children’s and babies’ toys). 
- To use words and phrases such as: old, new, earliest, latest, past, 

present, future, century, new, newest, old, oldest, modern, before, 
after to show the passing of time. 

Knowledge and Understanding of Events, People and Changes in the 
Past: Pupils should identify similarities and differences between ways 
of life in different periods. Children should choose and use parts of 
stories and other sources to show that they know and understand key 
features of events. 
- To recognise some similarities and differences between the past 

and the present; children note the development of baby equipment 
and children’s toys over time. 

- To identify similarities and differences between ways of life in 
different periods for example the development of electronic toys.  

Presenting, Organising and Communicating: Pupils should use a wide 
vocabulary of everyday historical terms. 
- To show an understanding of historical terms, such as past and 

present. 
- To talk, write and draw about things from the past; children have 

opportunities to express their learning in different ways. 
- To use drama/role play to communicate their knowledge about the 

past. 

web of life. 

‘‘Oh, I do like to 
be beside the 

seaside!” 

• To know about the 
seaside. 

• To know that seaside 
holidays have been 
taken for a long time. 

• To compare different 
eras. 

• To know about Punch & 
Judy 

• To Know the Punch and 
Judy Story 

• To Collect Evidence from 

Historical Interpretation: Children should understand some of the 
ways in which we find out about the past and identify different ways 
in which it is represented. 
- To observe and use pictures, photographs and artefacts to find out 

about the past; children begin to note the development of seaside 
holidays of the time. 

- To explain that there are different types of evidence and sources 
that can be used to help represent the past. From official records 
and documents to photographs and witness accounts. 

Historical Investigation: Children should ask and answer questions, 
using other sources to show that they know and understand key 
features of events. 

• Children understand that the coast 
changed over time from trading and 
fishing ports to recreational holiday 
venues (using these to compare aspects 
of life in different periods). 

• The unit has cross-curricular links with 
books studied in English, The Snail and 
the Whale by Julia Donaldson, The Secret 
of Black Rock by Joe Todd-Stanton and a 
variety of non-fiction texts and poetry 
about the seaside. In science, children 
will study sea animals and their habitats. 



my Past - To observe or handle evidence to ask simple questions about the 
past; children can begin to develop skills in thinking about what 
artefacts can tell us. 

- To observe or handle evidence to find answers to simple questions 
about the past on the basis of simple observations; clothing, 
buildings, transport etc give clues to the eras. 

Chronological Understanding: Pupils should develop an awareness of 
the past, using common words and phrases relating to the passing of 
time. They should know where the people and events they study fit 
within a chronological framework. 
- To sequence artefacts and events that are close together in time, 

children develop skills in dating episodes from the clues available. 
- To order dates from earliest to latest on simple timelines; children 

sequence the seaside holiday era. 
- To sequence pictures from different periods; they use developing 

skills in assessing the historical clues such as fashion, buildings and 
transport to sequence the holiday era. 

- To use words and phrases such as: old, new, earliest, latest, past, 
present, future, century, new, newest, old, oldest, modern, before, 
after to show the passing of time. 

Knowledge and Understanding of Events, People and Changes in the 
Past: Pupils should identify similarities and differences between ways 
of life in different periods. Children should choose and use parts of 
stories and other sources to show that they know and understand key 
features of events. 
- To recognise some similarities and differences between the past 

and the present; children note the changes in habits, fashion, 
buildings and transportation. 

- To understand that there are reasons why people in the past acted 
as they did; why did people begin to use the seaside for recreation? 

Presenting, Organising and Communicating: Pupils should use a wide 
vocabulary of everyday historical terms. 
- To talk, write and draw about things from the past. 
- To use historical vocabulary to retell simple stories about the past. 
- To use drama/role play to communicate their knowledge about the 

past. 
 

In DT, children prepare a picnic linked to 
‘The Lighthouse Keeper’s Lunch’. In 
Geography, children locate the Worlds 5 
oceans and learn about the physical and 
human features of coasts. 
All of the schools’ values are 
demonstrated within this unit with the 
study of the history of Punch and Judy, 
therefore promoting compassion, 
courage and creativity.  

• This unit is taught in the summer as part 
of our topic ‘Oh I do like to be beside the 
seaside!’ 
 

 


